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Assessment Defined
The process nfnl:rr.l.i.ning information for the prurpose al ma.ldin.g evaluative decisions
High-Srakes Tests

Tests that are:

® directly linked 1o decisions regarding promotion or retention
* used for evaluating or rewarding reachers or administranors

o associated with the allocation of resources to school distriens
& connected o changes in the curmiculum
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In which vering programs resuln in:

& g parrowing of the curriculum

® aconcentration on those skills most amenable o testing
#® 5 consraint on the creatvity and feabaliog of reachers
o ademeaning of teachers’ professional judgment

Why I Oppose Conventional Testing in Early Childhood

Young children are nor experienced rest takers;

High stakes rests may have long-term negative consequences for children;
Currently available ests are narrow and one-dimensional;

Teaching and learning can be negatively affected by a focus on test results:;
Children's opportunities to learn are vastly different in the early childhood years.

- % & ® @

@ Meisels



Presentation Handout

Mleinls.
Llsing Assessments
Page 2

The Purpose of Assessment

A ol for answering specific questions about various aspects of children's knowledge, skill.
behavier, or personality

Types of Assessments Used With Young Children

Depelaprmental Screening
[dentifies children whi are likely mo be at high-risk for school failure

Diggrostic Evaluation
Confirms the presence and extent of a disabilicy

Readines Test
Ascertains a child's relative knowledge of spedfic skills and information

CbservationaliPerformance Ausesiment
Provides ongoing informarion for instrectional or program development purposes and
for documenting children's learning

Developmental Screening

A briel asmesment procedure dedgned o identily children at high risk for delayed
development or school failure. Screening rests should be:

Whar Screening is NOT

®  Source of a diangnostic lahel
®  School encry test

®  Achievement test

®  [Prefposr accountability exam

Practices s Avoid in Assessment

1. Young children shoubd not be separated from their parents or familiar caregivers during
ASRESETIENL

2. Young children should not be assessed by a srrange examiner.

3. Assessments are incomplete if chey are limived o easily measurable areas, such as cerrain
miotor or cognitve skills,

4. Mormative tests or milestone scales should not be the cornerstone of the assessment of an
infant ar young child.

Owr Challenpe

To transform assessment informarion inoe inscructional salugons
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Assessment as a Cononuing Process

Assessment should be an ongoing, collaborative process of systemaric ehservation and
analysis. This process involves formularing questions, gathering informarion, sharing
observations, and making interpretations in order o form new questions.,

Funcrional Asesment

Foouses on :\‘v:ry«:la.}r. rla.tum”_:r' CRECLTTIng, PI'.II:IiEI behaviers and a.-nu:rn]:ﬁ:hml:nn:
Easily recognized by parents and service providers

Central to the EmErgence af infane and toddler coim petence

Learned and assessed in conrext

Part of the fabric of the rzll!;nml'liln hetwesn infants and their Frim:.r_,r arﬂgiwr:
Elicit, support, and extend children’s skills, abiliies, and accomplishments

Performance Assessment

Methods that enable children o demonstrate their knowledge, skills, and personalicy
through performing rasks thar are part of their daily experience.

Performance Assessment and Intervention

Performance assessments do not call for the application of one ser of asesment procedures
in nn:IE:r i d:t:rrnin: “oowrrect intervenbions. R:t}lzr. in =|.|.1:|'|=r|li|: Pﬂ'rl.'lll'l'l'li.'l'II:E assessment
we aiiess within the context of intervention or teaching in order to learn how 1o intervene or
veach still more effectively.

Purposes of the Head Stare Child Ourcomes Framework

* A puide for Head Stant programs in their ongoing aseament of the progres and
accomplishments of children,

* A means for helping Head Start programs analyvze and use dara on child outcomes for
program self-assesement and continuous im[rrm!gmmt.

Characteristics of the Head Srarr Ourcomes Framework

Reflects 3 developmental continuum

Shows progress over time

Algned with curnoulum

Covers 8 domains of development and learning

Includes data on child progress and child performance

Incorporates legislatively mandared indicarors

Makes use of such multiple sources as teacher ohservations, analysis of children's work

Emp]l:i. decumentation nl'pcrrnrmmn:. prarent reports, and direct assessment
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Amemment and Intervention [cont.)

By linking asessment and intervention, more informarion is available 1o answer our
questions shout children’s leaming, and the questions themselves are embedded in a process
of continucus refinement,

The best way to evaluate a child's performance is to study
performance, not something else.

Some Maxims for Early Childhood Assessment

Testing is not a monclich.,

Tess should only be used for their intended purposes.

High stakes testing does not promote leaming in early childhood.
Understanding the child within contexr is key o understanding the child.

Well Begun is Half Done

“1I'he i.mFJ-rl.:nﬂe n-fnrlj.r childhbood for the intellectual, socal, and emotional g'rm'd'h af
human beings is probably . . . one of the most revolutionary discoveries of modern fmes. . ..
vy ewnotionial and mental groweh are concevned, well begun is indeed balf dove”

Jerome Bruner, 1980
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